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Sustainable educational actions for pre-university and university levels in Iraq present serious requirement to
improve the levels of necessity knowledge in education system. Using the international huge experience by collabora-
tion on regional, national, European and international projects in implementation of new approaches and methods will
ensure success and prosperity for the future generations to enjoy a quality of life at least as good as our own.
Sustainable development implies economic growth together with the protection of environmental quality, each reinforc-
ing the other. The guiding rules of SEA are that people must share with each other and care for the Earth. Humanity
must take no more from nature than nature can replenish. This in turn means adopting lifestyles and development paths
that respect and work within nature’s limits. It can be done without rejecting the many benefits that modern technology
has brought, provided that technology also works within those limits. SEA refers to achieving economic and social
development in ways that do not exhaust a country’s natural resources. Search and development for application from
new educational technologies within Production Space and International Relations-EPRI, ecologiocal education/ envi-
ronmentally sound technologies etc.
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Introduction
‘Education for Sustainable Development is an

investment in our future… each respective country
should ensure that appropriate resources are made
available for its development’ - World Summit on
Sustainable Development: Plan of Implementation
(2002).

The UN Decade of Education for Sustainable
Development seeks to:

(a) incorporate quantitative and qualitative ESD
indicators into on-going monitoring and evaluation of
Education for All (EFA) and the UN Literacy Decade;

(b) monitor the progress of activities undertaken
by UN agencies, Governments and NGOs in obser-
vance of the Decade and facilitate implementation
and follow-up;

(c) evaluate the achievement of measurable
results in realising the aims and objectives of the
Decade, particularly in regard to the integration of
ESD in national educational policies, programmes and
systems;

(d) make recommendations to further promote
ESD based on results and lessons learnt from the
Decade.

The main thrusts of Education for Sustainable
Development, originally identified in Chapter 36 of
Agenda 21, have been expanded upon in the Work
Programme of the UN Commission of Sustainable
Development (CSD), reports of the major UN Con-
ferences of the 1990’s such as the conference on
Women in Beijing, and Population in Cairo, The World
Education Forum in Dakar.

I. Principles of Education for Sustainable De-
velopment - ESD

- Public understanding of the principles behind
sustainability. ESD has a major role in furthering the
discussion of sustainability itself and the evolution of
the concept from a vision to its practical application
in culturally appropriate and locally relevant forms.

- Mainstreaming ESD. This social process needs
to be mainstreamed into all sectors including busi-
ness, agriculture, tourism, natural resource manage-
ment, local government and mass media, adding value
to program development and implementation.

- Lifelong-learning for all. Society has to adapt
to a phenomenal rate of change in knowledge – a
university degree is current for some 5 years – so
the know how and capacity of individuals and
organisations to be able to continuously learn is a
most precious asset for the future. Therefore quality
life-long education and learning opportunities are re-
quired for all peoples regardless of their occupation
or circumstances. Without access to not only basic
education but also higher education, nations will find
development of any kind, let alone the much pre-
ferred sustainable development, very difficult. This
education must also reflect the local culture and so-
cietal needs.

- ESD is relevant to all nations. The realization
that it is our most highly educated countries that cre-
ate some of the greatest threats to a sustainable
future for the planet, the reorienting of existing edu-
cation programs in all nations to address the social,
environmental, and economic knowledge, skills, per-
spectives, and values inherent in sustainability is also
a major thrust of ESD.

- Specialised Training Programs. The develop-
ment of specialized training programs to ensure that
all sectors of society have the skills necessary to
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perform their world in a sustainable manner.
ESD is fundamentally about values, with respect

at the centre: respect for others, including those of
present and future generations, for difference and
diversity, for the environment, for the resources of
the planet we inhabit. Education enables us to under-
stand ourselves and others and our links with the
wider natural and social environment, and this un-
derstanding serves as a durable basis for building re-
spect. Along with a sense of justice, responsibility,
exploration and dialogue, ESD aims to move us to
adopting behaviours and practices that enable all to
live a full life without being deprived of basics.

ESD is for everyone, at whatever stage of life
they are. It takes place, therefore, within a perspec-
tive of lifelong learning, engaging all possible learn-
ing spaces, formal, non-formal and informal, from
early childhood to adult life. ESD calls for a re-orien-
tation of educational approaches – curriculum and
content, pedagogy and examinations. Spaces for
learning include non-formal learning, community-
based organisations and local civil society, the work-
place, formal education, technical and vocational
training, teacher training, higher education educa-
tional inspectorates, policy-making bodies, …and
beyond.

II. Decade of Education for Sustainable De-
velopment

The Decade of Education for Sustainable De-
velopment (DESD) is a far-reaching and complex un-
dertaking. Its conceptual basis, socio-economic im-
plications, and environmental and cultural connec-
tions make it an enterprise, which potentially touches
on every aspect of life. The overall goal of the DESD
is to integrate the values inherent in sustainable de-
velopment into all aspects of learning to encourage
changes in behavior that allow for a more sustain-
able and just society for all.The basic vision of the
DESD is a world where everyone has the opportunity
to benefit from education and learn the values,
behaviour and lifestyles required for a sustainable
future and for positive societal transformation. This
translates into five objectives, to:

1. Give an enhanced profile to the central role
of education and learning in the common pursuit of
sustainable development;

2. Facilitate links and networking, exchange and
interaction among stakeholders in ESD;

3. Provide a space and opportunity for refining
and promoting the vision of, and transition to sus-
tainable development – through all forms of learning
and public awareness;

4. Foster increased quality of teaching and learn-
ing in education for sustainable development;

5. Develop strategies at every level to

strengthen capacity in ESD.
The concept of sustainable development con-

tinues to evolve. In pursuing education for sustain-
able development, therefore, there must be some
clarity in what sustainable development means and
what it is aiming at. This plan presents three key
areas of sustainable development – society, environ-
ment and economy with culture as an underlying di-
mension.

Society: an understanding of social institutions
and their role in change and development, as well as
the democratic and participatory systems which give
opportunity for the expression of opinion, the selec-
tion of governments, the forging of consensus and
the resolution of differences.

Environment: an awareness of the resources
and fragility of the physical environment and the af-
fects on it of human activity and decisions, with a
commitment to factoring environmental concerns into
social and economic policy development.

Economy: a sensitivity to the limits and poten-
tial of economic growth and their impact on society
and on the environment, with a commitment to as-
sess personal and societal levels of consumption out
of concern for the environment and for social jus-
tice.

The values, diversity, knowledge, languages and
worldviews associated with culture strongly influence
the way issues of education for sustainable develop-
ment are dealt with in specific national contexts. In
this sense, culture is just not a collection of particu-
lar manifestations (song, dance, dress, …), but a way
of being, relating, behaving, believing and acting
through which people live out in their lives and that
is in a constant process of change.

Seven interlinked strategies are proposed for
the Decade: advocacy and vision building; consulta-
tion and ownership; partnership and networks; ca-
pacity building and training; research and innovation;
information and communication technologies; moni-
toring and evaluation. Together they form a coher-
ent approach to the incremental increase over the
Decade of the promotion and implementation of ESD.
They will ensure that change in public attitudes and
educational approaches keep pace with the evolving
challenges of sustainable development.

III. Why SEDS in Iraq
To rebuild sustainable ecological education sys-

tem in Iraq, it’s necessary to know the past to make
the future in spite of the long destructive, bloody
and dramatic period. “The Education system in Iraq,
prior to 1991, was one of the best in the region,
with over 100% Gross Enrolment Rate for primary
schooling and high levels of literacy, both of men and
women. The Higher Education, especially the scien-
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tific and technological institutions, were of an inter-
national standard, staffed by high quality personnel”.
(UNESCO Fact Sheet, 28 March 2003)

The education system in Iraq was widely re-
garded as one the best in the Middle East until the
1980’s. Between the 1960s and 1990s, Iraq made
great progress in enrollment at all levels of educa-
tion and achieved near universal primary enrollment
by 1980. During the 1990’s, however;the system
seriously deteriorated due to overall neglect, in large
part, a consequence of Iraq’s engagement in two
wars.According to UN statistics, primary school en-
rollment fell to 93 percent in 2000 while secondary
school enrollment went from 47 percent to 38 per-
cent.

A UNICEF Multiple Indicator Cluster survey
(MICS) reported in 2000 that as many as 23 percent
of primary school aged children were not attending
school, with significant rates among girls in the rural
areas. Quality also declined at all levels of the edu-
cation system: teaching and learning conditions de-
teriorated; teacher quality eroded; curriculum con-
tent was distorted or became outdated; and policy
and system development came to a standstill.

Immediately after the conflict in May 2003, only
one in six children had textbooks, teachers were un-
paid, school facilities were in poor condition, short-
ages of supplies and equipment were endemic, and
the quality of education was in serious decline. Com-
bined with systematic looting and destruction of public
property, most schools lacked plumbing, wiring, light-
ing, desks, windows and doors.

IV. How to start Sustainable educational ac-
tions for pre-university and university levels in Iraq.

Sustainability relates to ways of thinking about
the world, and forms of social and personal practice
that lead to:

-ethical, empowered and personally fulfilled in-
dividuals;

-communities built on collaborative engagement,
tolerance and equity;

-social systems and institutions that are partici-

patory, transparent and just; and
-environmental practices that value and sustain

biodiversity and life-supporting ecological processes.
(Source: Hill et al. 2003.)

In terms of the process and goals of education
for sustainable development an emphasis on cultural
aspects will underline the importance of:

- Recognising diversity: the rich tapestry of hu-
man experience in the many physical and socio-cul-
tural contexts of the world;

- Growing in respect and tolerance of differ-
ence: where contact with otherness is enriching,
challenging and stimulating;

- Acknowledging values in open debate and with
a commitment to keep the dialogue going;

- Modelling values of respect and dignity which
underpin sustainable development, in personal and
institutional life;

- Building human capacity in all aspects of sus-
tainable development;

- Using local indigenous knowledge of flora and
fauna and sustainable agricultural practices, water
use, etc;

- Fostering support of practices and traditions
which build sustainability – including aspects such as
preventing excessive rural exodus;

- Recognising and working with culturally spe-
cific views of nature, society and the world, rather
than ignoring them or destroying them, consciously
or inadvertently, in the name of development;

- Employing local patterns of communication,
including the use and development of local languages,
as vectors of interaction and cultural identity.

V. What we must know?
Education for sustainable development should

not be equated with environmental education. The
latter is a well-established discipline, which focuses
on humankind’s relationship with the natural envi-
ronment and on ways to conserve and preserve it
and properly steward its resources. Sustainable de-
velopment therefore encompasses environmental
education, setting it in the broader context of socio-

Fig. 1. Education for sustaiable development
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cultural factors and the socio-political issues of eq-
uity, poverty, democracy and quality of life. The de-
velopment perspective – that of social change and
evolving circumstances – is also a central to any
treatment of sustainable development. The set of
learning goals of sustainable development are thus
wide-ranging. Sustainable development must be in-
tegrated into other disciplines and cannot, because
of its scope, be taught as a discreet subject.

Education for sustainable development will aim
to demonstrate the following features:

Interdisciplinary and holistic: learning for sus-
tainable development embedded in the whole cur-
riculum, not as a separate subject;

Values-driven: it is critical that the assumed
norms – the shared values and principles underpin-
ning sustainable development – are made explicit so
that can be examined, debated, tested and applied;

Critical thinking and problem solving: leading to
confidence in addressing the dilemmas and challenges
of sustainable development;

Multi-method: word, art, drama, debate, expe-
rience, … different pedagogies which model the pro-
cesses. Teaching that is geared simply to passing on
knowledge should be recast into an approach in which
teachers and learners work together to acquire knowl-
edge and play a role in shaping the environment of
their educational institutions;

Participatory decision-making: learners partici-
pate in decisions on how they are to learn;

Applicability: the learning experiences offered
are integrated in day to day personal and professional
life.

Locally relevant: addressing local as well as glo-
bal issues, and using the language(s) which learners
most commonly use. Concepts of sustainable devel-
opment must be carefully expressed in other lan-
guages – languages and cultures say things differ-
ently, and each language has creative ways of ex-
pressing new concepts.

The role of science and technology deserves
highlighting as science provides people with ways to
understand the world and their role in it. ESD needs
to provide a scientific understanding of sustainability
together with an understanding of the values, prin-
ciples, and lifestyles that will lead to the transition
to sustainable development. Science should be re-
garded broadly to include social sciences as well as
natural sciences and traditional approaches to learn-
ing and understanding as well as formal science. Tech-
nology provides people with the tools to change their
situation as results of learning and expression. Tech-
nology should also be regarded broadly to include tra-
ditional use of materials and application of knowl-
edge as well as manufactured items. Technology
must be applied consistently with the goals of

sustainability; misapplication of science and technol-
ogy can undermine efforts to simultaneously protect
the environment and provide for people’s economic
and personal needs. Education that provides access
to science and technology is an area where common
cause should be made by advocating strongly for lo-
cal input into how science and technology should be
used.

VI. The current status and future prospects
for the transformation and reconstruction of the
higher education system in Iraq

Modern universities in Iraq were established in
the second half of the last century, beginning with
the University of Baghdad in 1957 uniting several
constituent colleges in the process. During the 1960s
five more universities were established – the Univer-
sity of Technology and the Al-Mustansirya Univer-
sity in Baghdad as well as universities in Basra, Mosul
and Sulaymaniah. The further development of higher
education in Iraq was characterized by establishment
of technical institutes reflecting the considerable
demand for qualified technicians created by the flour-
ishing oil industry. During the last 20 years the policy
of establishing a university in each governorate re-
sponded to both the demands of equity and the grow-
ing demand for higher education. Thus 14 new uni-
versities were founded.

Iraq’s current higher education system com-
prises 20 universities and 47 technical institutes un-
der the management of the Ministry of Higher Edu-
cation and Scientific Research (MHESR). This includes
200 colleges, 800 departments, 28 research cen-
ters. The Commission for Computers and Informatics
offers specialized course for postgraduates. There
are in addition 10 private colleges offering programs
in computer sciences, business administration, eco-
nomics and management. The UNESCO survey, 2004
found a total student enrollment of 251175, 42% of
whom are women. Almost 50% of the students are
enrolled at the 5 universities in Baghdad. Two uni-
versities have less than 2000 students while Baghdad
University enrolls two thirds of all students. Thus
there is wide range in the size of universities as well
as a lack of geographic equity in their distribution
across the country.

The major fields of study offered by the univer-
sities are: education, arts, law, social sciences, ad-
ministration, economics, natural sciences, engineer-
ing and technology, medical sciences, veterinary
medicine and agriculture. In the area of education
there 24 colleges preparing teachers for secondary
schools, 7 colleges for primary and kindergarten
school teachers and 7 for physical education. The
University of Technology has a specialized college
for technical education, training teachers for voca-
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tional schools and technical institutes. During the
period of economic sanctions, the importation of com-
puters was restricted and therefore computer related
disciplines were offered in a limited number of insti-
tutions.

Technical Education in Iraq comprises 37 Tech-
nical Institutes (58540) and 9 Technical Colleges
(7368) with 66 000 students, 22% of whom are
female with 2837 teaching staff.  There is at least
one Institute in each of the 18 governorates. Iraqi
higher education has a strong orientation towards
technical education through the technical institutes
which had significant growth after their inception in
1969. This expansion was triggered by the oil boom,
which created the need for large numbers of techni-
cal workers. Technical Institutes award a Degree
while Technical Colleges award a Diploma. These
qualifications cover over 60 fields of specialization
in engineering, administration, medical subjects, ag-
riculture and applied arts. The Technical Institutes
resort with the Commission for Technical Education
under the direction of the MHESR.

Of the 19112 academic university teaching
staff, 56% are male and 44% female; 43% of the
teaching force is concentrated in Baghdad. The av-
erage staff student teaching ratio is 1: 13 being much
more favourable than neighbouring countries such as
Jordan (1:30) and Saudi Arabia (1:20). There are
however extreme variations among Iraqi universities
from 1:43 to 1:4. In Iraq the minimum educational
qualification for a teaching post in higher education
is a master’s degree. However one third of the teach-
ing staff lack a masters degree; 28% of the staff
has doctorates, 39% masters and 33% bachelors
degrees.

While in pre-war days, Iraqi scientists were
publishing widely in international and regional jour-
nals, very few articles were published in the last de-
cade. The larger universities like Basra, Baghdad and
Mosul have between 5 & 8 specialised research cen-
ters. In addition there are other specialized research
centers - the Polymer Research Centre, Date Palm
Research and the Marine Research Centre. The Com-
mission for Computers and Informatics (CCI) and the
Commission for Medical Specialization played an im-
portant role in training of research staff and promot-
ing research activities. Socio-political research was
conducted at the Gulf Study Centre at Basra Univer-
sity, International Study Centre at Munstansiriya
University, Iranian Studies Centre in Basrah and Turk-
ish Studies Centre in Mosul. Archeological research
was undertaken in the Iraqi National Museum in
Baghdad. The House of Wisdom – Beit Al-Hikma and
the Iraqi Academy of Sciences – Majma’Al-‘Ilmi al
Iraqi, two famous institutions focus on the history
and academic tradition of the country and region.

The teaching overload of academic staff was a seri-
ous obstacle to the development of high quality re-
search. There was also limited international coop-
eration in research.

The Iraqi Academy of Sciences, founded in 1948
was a center for fellows from various disciplines in-
cluding modern and ancient Middle Eastern languages,
history, social and physical sciences. Its main goal
was to promote the Arabic language and heritage.
Its digital and traditional library was partially looted
during the war. Iraqi academics are of the view that
the Academy can reestablish itself as one of the lead-
ing research centres of the country but urgent inter-
ventions are required to rebuild its infrastructure for
which a modest $825 000 is estimated.

VIa. UNESCO roundtable for Iraqi education
system

A Roundtable organized by UNESCO (22/23
February 2005, Paris) to enable Iraqi academics and
representatives from the MHESR to discuss with rep-
resentatives of the international community the cur-
rent status of the higher education system in Iraq
and to explore ways of both its immediate and long
term reconstruction and transformation. In all 120
delegates participated in the discussions over a two
day period.

The main issues, needs and priorities that
emerged from the Rountable were the following:

• The widespread destruction of the infrastruc-
ture of the higher education system and now lacking
a reliable source of electricity and potable water

• The unstable and dangerous environment for
normal academic activity – 48 academics have been
assassinated since 2003 and many are under daily
threat. This has served to demotivate academics and
many have left the country

• The quality of higher education has been
steadily deteriorating since the imposition of
authoraritian rule in Iraq. This has been exarcerbated
by a sequence of wars first with Iran, the Gulf war
and now the invasion of 2003 with sanctions com-
pounding the problems; it is estimated that 30-40%
of the best trained professors have emigrated since
1990; its research centres have suffered from isola-
tion by the international academic community

• Only about a third of the academic staff hold
doctoral degrees; this together with long periods of
isolation make the retraining of staff to international
standards an urgent priority

• There is a need to equip more than 2000 sci-
entific laboratories and for 30 000 computers; librar-
ies are in a poor condition and are in urgent need of
restocking with new books and journals in both Ara-
bic and English; journals in electronic format are re-
quired
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• The student population has been rapidly in-
creasing due both to a high birthrate and an admis-
sions policy that allows all students who have com-
pleted secondary school to enter higher education

At the conclusion of the conference, The Di-
rector General of UNESCO, Matsura stated: “The
meeting provided us with valuable information and
gave us an opportunity to appreciate the determina-
tion of Iraq’s academics and Ministry of Education to
bring higher education back to its former level of
excellence”.

VIb. Interim progress
Despite the formidable problems encountered

by the Iraqi higher education system, progress and
improvements have been made. The subjects of de-
mocracy, human rights and antiterrorism have been
included in the curricula. There is no dedicated bud-
get for higher education but an ad hoc amount has
been allocated. This has increased from $40 million
in 2003 to nearly $70 million in 2005 This has en-
abled salaries for teachers to be increased from $1000
a month to $1500 a month. Teacher upgrading has
been supported by UNESCO and the World Bank;
4300 new jobs have been created in the universi-
ties; 40% of the reconstruction of destroyed build-
ings have been achieved through the existing bud-
get. A student’s union has been formed in each col-
lege and a new law governs student election based
on freedom and democratic principles.

VIc. Contingency measures
In his concluding remarks at the Roundtable,

the director of Higher Education, Georges Haddad,
UNESCO outlined the following measures in support
of the Iraqi Higher Education System:

• Establish a database of the Iraqi academic
diaspora

• Connect the Iraqi higher education system to
international networks

• Iraqi academics to participate in the next in-
ternational quality assurance network (INQAAHA)
to be held in Wellington, New Zealand from 29 March
to 2nd of April

• Iraqi academics to attend the next meeting
of the International Association of University Presi-
dents to be held in Bangkok from July 11-15

• A workshop to be held in Amman to discuss
student life in Iraqi universities

• There should be capacity building for univer-
sity governance and management of Iraqi universi-
ties

• UNESCO/UNITWIN Chairs should be estab-
lished for Iraqi universities in a number of disciplines
– engineering, medicine, teacher training, distance

education
• Establish a Conference of Rectors /University

Presidents

VII. Transformation of the Iraqi higher edu-
cation system

As necessary as they are, the above contin-
gency measures to assist the Iraqi Higher Education
Sector must be complemented by systemic transfor-
mation of the higher education system that has been
severely damaged and is out of step with interna-
tional norms and standards. In order to achieve this
it may be wise to appoint an overarching Commis-
sion along the lines of the South African National
Commission on Higher Education (1996) following the
demise of the Apartheid. And there are other such
Commissions which have undertaken systemic
transformatory imperatives in Chile, Australia and
the United Kingdom. Such a Commission should
clearly comprise the important stakeholders of the
Iraqi Higher Education System - the MHESR, the Uni-
versities including the academic staff, the students
and other relevant stakeholders. Given the country’s
isolation during the last few decades, the inclusion
of carefully selected international academics should
be a necessary addition to the Commission. Among
others, the remit of the Commission should include:

• The value system that should underpin a new
and reinvigorated higher education system such as
equity, democracy, human rights, autonomy and aca-
demic freedom

• How should the State – University relations
be mediated and regulated

• The participation rate for the HES; in devel-
oped countries it is reaching 50% for the age cohort
18-21 years; what should be the affordable and real-
istic target for Iraq say in the next ten years; in how
many universities should these students be accom-
modated in order to ensure quality, efficiency and
effectiveness

• How should the universities be funded – e.g.
through formula based block grants or other systems;
what % of the GNP would be devoted to higher edu-
cation; should students pay fees and if so what
proportion of the total expenditure; will there be sup-
port for students unable to pay

• How is quality of universities to be enhanced
within the context of ongoing strategies to improve
the system; will a national Quality Assurance body
be established; there are a number of models address-
ing the critical areas of institutional audit, programme
accreditation and quality improvement

• How is private higher education which is still
in its infancy in Iraq to be regulated; the challenge in
recognizing that it will play its part in the provision
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of higher education is to create a regulatory but en-
abling environment and subject it to the same quality
assurance mechanisms as public higher education

• What will be the role of open and distance
education together with e-learning in a transformed
Iraqi higher education system

• How is research to be rejuvenated and funded
in order to contribute to the pressing challenges of
post- conflict reconstruction of the country

Hopefully such an exercise can be conducted in
an open transparent manner with the full support of
all stakeholders resulting eventually in a framework
or blueprint that is owned by the government, insti-
tutions and other stakeholders and within which the
systematic, incremental and progressive reconstruc-
tion of the higher education system can unfold.

VIIa. Role for the United Nations university
international leadership institute

With its strategic location in Amman, Jordan, a
country at peace with itself and its neighbors’, UNU-
ILI is well positioned to make a contribution to the
reconstruction of the Iraqi higher education system.
The new building and conference center will be an
ideal venue for the hosting of conferences, work-
shops and seminars. Two courses are planned for
2005. The first in partnership with UNESCO will be
on quality assurance and will include Iraqis as well
as delegates from the wider Middle East and beyond.
In November a course on leadership and management
of higher education will be held. A sequence of
courses on higher education is being planned for 2006
– strategic planning, teacher education, open & dis-
tance learning, ICT in higher education, research,
private higher education and regulation of higher edu-
cation, the role of technical & vocational education,
internationalization and student life. All of these
courses will be open to international participants but
it is intended to have a strong Iraqi presence.

VIIb. Funding for the transformation of Iraqi
higher education

The International Fund for Higher Education in
Iraq was initiated by the First Lady of Qatar through
a donation of $15 million in 2003 and has enabled
UNESCO to address the most urgent needs of higher
education in Iraq. To this has been added smaller
donations from the Qatar National Bank, South Ko-
rea and Doha National Bank. It is vital that these
funds are augmented substantially by the international
community in order for the reconstruction and reju-
venation of the Iraqi higher education system to pro-
ceed unimpeded.

VIII. Concluding remarks
- Education is the backbone of any society. With-

out an efficient education system, no society can
function.

- Compelling international evidence indicates
that countries cannot generate sustainable socio-eco-
nomic development without investment in human
development. At the heart of such development is
the production of critical intellectual capabilities and
well trained graduates with a range of competencies
and skills. Douglas (2000) captures this necessity
succinctly and aptly: “As the global economy be-
comes more competitive, those states and nations
that invest the most time and energy in expanding
and nurturing their higher education systems, will
likely be the big winners of tomorrow”

- Without adequate higher education and re-
search institutions providing a critical mass of skilled
and educated people, no country can ensure endog-
enous and sustainable development and in particu-
lar, developing countries and least developed coun-
tries cannot reduce the gap separating them from
the industrially developed ones, Sharing knowledge,
international cooperation and new technologies can
offer new opportunities to reduce this gap (World
Declaration of Higher Education for the 21st Century,
1998).

- This is the vision that should be the driving
force of the MHESR in constructing a modern higher
education system for Iraq. The view on the recon-
struction of higher education expressed by the
Deputy Minister of Higher Education of Iraq at the
Paris Roundtable is indeed encouraging: “to ensure
quality higher education marked by gender parity,
the separation of state and religion, mindful of the
values of democracy and human rights”.  It is clear
from the recent UNESCO Roundtable, the Interna-
tional Community stands ready to assist in whatever
way required by the Iraqi people.
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